Perseverance Friendship
By living with respect, we By persevering, we grow [hrough friendship and
find peace in hope for the future connection, we find joy
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You are our best resource

w H E N T H [ You are the onlg thing you can control
Movlng J‘rom managing behaviour to understandlng behaviour
A n “ l I s A culture where every interaction strengthens connection

Supporting children with:
* ACEs
« SEND
« SEMH
Ev E RYTH I N ﬁ Focus on consistency connection and belonging

BH A N G [8 Children’s behaviour improves when adults create predictable,
PAULDIX emotionally safe environments.
SEISMIC SHIFTS IN SCHOOL BEHAVIOUR




Why this approach?

Behaviour systems:

Compliance focused
Conﬂlct escalation and public correction outcomes
Sanctions

Inflexible
Create shame and quilt emotions

Relational practice recognises that:

Behaviour is communication

Emotional regulation and stability develops when we
All children can do well

Secure relationships optimise learning

Develop a sense of belonging

e Shield of Shawe

(ahpred fram Golding and u.:,m,ld’-)

Shame can be such a podf\Fu\ emotion to feel
thot we often cespond in woyS that end pushing
people oway (at o time when connection is really needu)

are secure




Core principles of relational practice

THE 5 Rs:

A RELATIONAL RESPONSE MODEL

Connection first, Correction second. Alweys hold the child in mend

* Adults are calm and requlated

* Relationship is prioritised over consequences

* Repair relationships following correction

* The certainty of the response is more significant than the
severity of the response
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It is often the case that we cannot change a child’s behaviour, but we
e | Oz | () me ‘ can strengthen the relationship with that child.
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Expectation vs Acceptance
>

What is the difference between expectation
and acceptance?

Child X is removing themselves from the classroom and is refusing to follow adult instruction.
How would you deal with this behaviour?

What different feelings might be associated with accepting this behaviour or expecting compliance?

What are the barriers to acceptance?




Pillars of practice

WHAT A CHILD'9 BEHAVIOUR
[5 REALLY TELLING YOU

Children behave in certain ways /\\ &N |

because something inside
them needs attention. /
Their behaviour is a signal, a4

- not a choice. 2
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WHEN A CHILD 15 n
umnﬁm OVERLOAD
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4 WHEN A CHILD 15 i
SEERING SENSORY INPUT
The child needs movement,

or
unsure about the task. They fear
mlmn ‘wrong. This can look like
refusal, avoidance, or acting silly.

WHEN A CHILD
NEEDS CONNECTION
child feels

WHAT TO DO
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@ Meet the need when you can.

@ Teach skills only when the child is calm.

N
What ACEs are children facing? What is the bg‘ﬂlﬁ?"

outcome of these?

* Hypervigilance

* Trust

 Disproportionate response

* Delayed emotional requlation

Instead of ‘what is wrong with this child?’

o oL et

Ask ‘What has happened to this child?’
And ‘What need is being communicated?’




Supporting requlation

HOW TO CO-REGULATE
WITH A CHILD

* Minimal language — prioritise safety

* Avoid seeking a resolution 7~

USE A CALM,

* Regulation takes time and patience REDUCE DEMANDS
; : A : T s ks wan et 5 RICADLNUIEE
* Focus on the bigger picture of building emotional resilience Tully woring Take away : itk
s paus ") e
. iy S
What triggers you to become frustrated? BODY LANGUAGE I YOU ARE THE ANCHOR. Nor 700 closE
o Sotposre. — REGULATE YOURSELF FIRST.  Soms omerenues s
movements. Your body shows Children borrow the adult's calm. but want you to stay nearby.
. . the child that they are safe. 4 Slow your breathing. Lower your voice. Fellon theches.
When we are aware of our own triggers we can remain more regulated. 9 oy =
What controls can we put in place? R ¥ orerconromT
BREATHING THEY CAN ACCEPT
MATCH YOURS Comiortcan b abankst,
B %E“m'm}“ |

) X
NAME THE STATE, WAIT FOR THEIR BODY BUILD COPING SKILLS
NOT THE BEHAVIOUR ~ TO CALM BEFORE TALKING WHEN CALM
Say things like: "You are feeling Do not teach or correct the child When the child is calm, teach simple
overwhelmed.” or "This feels while they are upset. breathing, taking breaks, moving their
too much for your body." Once settled, talk body, and asking for help. Co regulation
This helps them feel understood through what happened comes first, and self regulation grows

and not judged. in simple steps. with time and practice.




Positive recognition

The majority of people are not motivated by rewards; recognition and value are more likely to motivate and avoid future
demotivation.

Recognise: The goal is to develop belonglng
* Effort . . .
+  Showing values and motivation; not to bribe or

* Following the golden rules

. Contributing to the school threaten into compliance.

Consistent school tools

* Classdojo

* Message and photo home

* Values certificates/newsletter feature
* Authentic acknowledgement

« Showing work to someone else




Consistent adult behaviour

DO’S and DDI]"I’S Of * Model calmness

* Use predictable language (scripts)

creaﬁl'lg a PI'EdiCl'ﬂb'E .. * Avoid emotional escalation
E“Vironment * The child is not the behaviour

* Maintain dignity
Do This Instead * Relentlessly bothered

Do Prepare Students for

~ (Changes in Advance

Do Give Clear, Concise, and . . . .
Consisteed icuctions Your behaviour is the most powerful intervention.

Do Conduct Regular
Environmental Checks for
Triggers

Do Reinforce Positive Behavior
Reliably and Infentionall L
A Picking up your own tab:
Do Explicitly Teach and Review . :
O Expectations Sometimes other adults are needed to support, but if you do not address

behaviour yourself, you lose a little authority.




Restorative follow up

*  What happened?

* What feeling led to that?

* Who was affected

* What needs to happen now?

* It what ways can we make things right?

The purpose is

* Reflection

* Learning

* Understanding

* Repairing relationships (unconditional positive regard)
* Avoid seeking an apology

A fresh start builds hope and trust
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“The daily drip feed of your kindness and positive recognition is essential in
building relationships, but it is not enough. You will need to establish and
maintain relentless routines. You will need to create, shift and monitor
boundaries constantly’ Paul Dix

BE KING

Behaviour management is a team sport. It needs a team discipline, ethos and

look. To get the behaviour you want there can be no gaps between the adults on ANP BOEST
what matters. It is this consistency that is most important.’Paul Dix
Pillars of practice: E

e Consistent, calm adult behaviour TW Y‘“gl BESTs
poN' T @IVE VP

e First attention given for best conduct -

e Relentless routines

e Scripting difficult interventions

* Restorative follow up

SPRET EVERYCWE,
‘azvt.w-rmue ANID

EYRRYWHERE
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